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An Analysis of an English Learning Activity
- Effectiveness of the Guess Work as an English Teaching Technique -

MATSUMOTO, Yasunori

The purpose of this paper is to show that the “guess work” used as a
learning activity in an English classroom is effective from the viewpoint
of second language acquisition. A videotaped English class in a junior
high school was used in transcribing and analyzing the activity. The
guess work is a language learning activity which is widely used in junior
high schools. Teachers imagine a word (e.g. a dog, an apple, a nose)
beforehand and ask students what it is. Students guess the word,
producing interrogative sentences like “Is it a dog?”, “Is it an orange?”
and so on.

The effectiveness of this activity is supported from the two points.

First, language acquisition is facilitated through negotiation of
meaning, according to the interaction hypothesis. When students don’t
know what to say because of the lack of knowledge of the target
language, they can get over the lack with the help of negotiation of
meaning. For example, they may ask the interlocutor “What is the
meaning of the last word?”. This negotiation continues until they
understand the interlocutor’s utterance completely. This process

leads to language acquisition.
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Second, according to the output hypothesis, students are required
to utter grammatically correct sentences. If they utter wrong
sentences, the errors are corrected by teachers and they are
encouraged to produce the correct form again. This process also
leads to language acquisition.

The point that students are encouraged to ask questions
spontaneously is particularly important, because the opportunities to
use the target language spontaneously in Japan where English is
learned as a foreign language are limited. To make this activity more

challenging for students, teachers need to encourage the students to

v

use the formulaic expressions like “What color is it?”, “Is it big or
small?” and so on. Thus, the students know the varieties of questions

and more advanced language acquisition will be expected.
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T: Now we’ll play a word guessing game today. Are you ready? This is
a part of the body. This word begins with f’. It has shoes or socks
onit. What isit? Anyone?

S: Foot.

T: Right. (foot& Wz b — K&E4AFEIZRYEB) Everyone, repeat
after me. Foot.

Class: Foot.

T: This is a part of the face. This word begins with ’e’. We can see

many things with it. What was it? Anyone?

S: Eye.
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T: You are right. (eye &E W= — FZ24£FEIZRE5) Everyone,
repeat after me. Eye.

Class: Eye.
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S10: Are you going to put a potato into this doll?

T: Potato? No. No, I'm not going to put a potato into this doll.
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S11: Are you going to put a tomato into this doll?

T: Tomato? No. OK.
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S6: Are you going to put a carrot?

T: Carrot. What is “carrot” in Japanese?

S6 : Ninjin.

T: Ninjin. No. I’m not going to put a carrot into this doll.

FRRIC, BENIARF v 2B LEZDIES D LAFESHRLIZEHET
H5,

S12: Are you going to put a pumpkin?

T: Pumpkin. What is “pumpkin” in Japanese?

S12: Kabocha.

T: Kabocha. No. No, I'm not going to put a pumpkin into this doll.

Ellis (1990: 108-109) @ EHRRWICEHE LA 5 T 7 v a y OfF
E) D53#8 (FELT Pica and Doughty: 1985) (2 & % & GEMIIEfTER 1.2 H),
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S13: What is “kyuuri”?

T: Kyuuri. “Cucumber”. Cucumber.

S13: Are you going to put a cucumber in the doll?

T: Into the doll. No. Cucumber. No. No, I'm not going to put a
cucumber into this doll. Cucumber, no.
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Verbal Opportunity for the Negotiated
communication —> less competent —> modification of
task involving a speaker to provide conversation
two-way exchange feedback on his or her

of information lack of comprehension l

Comprehensible ' Language
input acquisition

[® 1] Model of the relationship between type of conversational adjustments

and language acquisition
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1. Clarification requests
Definition: any expression that elicits clarification of the preceding
utterance.
Example :
A She is on welfare.

B: What do you mean by welfare?

2. Confirmation checks
Definition: any expression immediately following the previous speaker’s
utterance intended to confirm that the utterance was
understood or heard correctly.
Example :
A: Mexican food have a lot of ulcers?

B: Mexicans have a lot of ulcers? Because of the food?

3. Comprehension checks
Definition : any expression designed to establish whether the speaker’s own
preceding utterance has been understood by the addressee.
Example :

A: There was no one there Do you know what I mean?
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4. Self-repetitions :
(1) repairing
Definition: the speaker repeats/paraphrases some part of her own
utterance in order to help the addressee overcome a
communication problem.
Example :
A : Maybe there would be-
B: Two?

A: Yes, because one mother goes to work and the other mother stays home.

(2) preventive
Definition: the speaker repeats/paraphrases some part of her own
utterance in order to prevent the addressee experiencing a
communication problem.
Example :

A : Do you share his feelings? Does anyone agree with Gustavo?

(3) reacting
Definition: the speaker repeats/paraphrases some part of one of her
previous utterances to help establish or develop the topic of
conversation.
Example :
A: 1 think she has a lot of money.
B: But we don’t know that?

A: But her husband is very rich.

—100—
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5. Other-repetitions :
(1) repairing
Definition: the speaker repeats/paraphrases some part of the other
speakers utterance in order to help overcome a communication
problem.
Example :
A: 1 think the fourth family.

B: Not the fourth family, the third family.

(2) reacting
Definition: the speaker repeats/paraphrases some part of the other
speaker’s utterance in order to help establish or develop the
topic of conversation.
Example :
A: 1 think she has three children.
B: This is the thing. She has three children.

185 2. XRI—I DRSS A7 VTR
1. TIX#EEf A2, SITAEERL WS,
2.0 2 JEMEBRIALh-o7-8HTHHIEERLTWS,

T: Well, look at me. Now, I have a doll in my hand. I have another doll
in this doll. I have nothing in this doll. 1 have something in this doll.
Now, I’m going to take it from this and I'm going to put it in this doll.
Guess. What am [ going to put into this doll? Anyone? S1?

S1: Are you going to put a coin into the doll?

—101—
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S7:
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: Coin? Yes, I am. [I’'m going to put a coin into this doll. OK, S$2?
S2:
: A German coin? No. S3?

S3:

Are you going to put a German coin into the doll?

Are you going to put an American coin into the doll?

: American coin? No. [’'m not going to put an American coin into this

doll. So, anyone?

Are you going to put a Spanish coin into the doll?

: Spanish coin? That’s right. [’m going to put a Spanish coin. Now,

I have a Spanish coin in this doll. OK. I'm going to put into
this———— Spanish coin. You are right. Well, this is for you (T gives
the coin to S4). You are welcome. Ok.[ ? ] Well, now, | have
two dolls in my hand. Well, this is larger than this one. This is
smaller than this one. Now, now, | have nothing into this doll. 1
have something in this doll. Well, I'm going to take it out of this doll
and put it into this doll. What am | going to put into this doll?
Anyone? S5?
[ 2 1

: Vegetables. Yes, What kind of vegetables?
S6:

Are you going to put a carrot?

: Carrot. What is “carrot” in Japanese?

S6:

Ninjin.

: Ninjin. No. I’m not going to put a carrot into this doll. OK. S7?

Are you going to put a “piman” into the doll?

: Green pepper? No. [I'm not going to put a green pepper into this

doll. OK? $8?
[ 2 1
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: Daikon. In English “radish”. Radish. OK?
S8:

Are you going to put a radish into this doll?

: No. No, I'm not going to put a radish into this doll. OK. S9?
S9:

Are you going to put an orange into this doll?

:No. OK. S10?
S10:

Are you going to put a potato into this doll?

: Potato? No. No, I'm not going to put a potato into this doll. OK.

S11?

Are you going to put a tomato into this doll?

: Tomato? No. OK. S12?

Are you going to put a pumpkin?

: Pumpkin. What is “pumpkin” in Japanese?

S12:

Kabocha.

: Kabocha. No. No, I’m not going to put a pumpkin into this doll.

S13°?

What is “kyuuri”?

: Kyuuri. “Cucumber”. Cucumber.

S13:

Are you going to put a cucumber in the doll?

: into the doll. No. Cucumber. No. No, I'm not going to put a

cucumber into this doll. Cucumber, no. S14%

What is “nasu” ?

: “Nasu” is, uh, “eggplant”. Eggplant.
S14:

Are you going to put an eggplant into the doll?

: Yes. Well, now, well, look at me. Now I’'m going to put an eggplant

into this doll. Congratulations.
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